TOWARD A BRIGHT FUTURE FOR OURYOUNGEST CHILDREN

BUILDING A STRONG INFANT-TODDLER W ORKFORCE

he past 2 decades have been marked by an

explosion of knowledge about early development.

We now know that high-quality experiences in the
first years of life set the stage for healthy development,
school readiness, academic success, and more productive
lives." Research shows that all domains of development—
social, emotional, intellectual, language, and physical—are
interdependent and work together to promote a child's
overall health and well-being.

To ensure healthy children, strong families, and
positive early learning experiences, professionals in a
wide variety of roles and settings must respond to the
needs of infants and toddlers in partnership with families
and within the context of each child’s culture, ethnicity,
and primary language. This work requires a level of
specialized knowledge and skill that is unique to the
developmental needs of these early foundational years,
as well as collaboration among practitioners.

Strengthening systems that support professional
development is a critical task for the early childhood
field. While all states are in the process of designing
and implementing these systems, none of them are
adequately funded, most have components missing,

and some only minimally include the infant-toddler

FAST FACTS

® Compensation for infant-toddler
professionals varies widely. While
pediatricians have a mean wage of
over $81 per hour—still low relative
to other medical specialties—and
registered nurses earn over $33 per
hour, child and family social workers
make under $22 per hour. Out of
819 occupations surveyed by the U.S.
Bureau of Labor Statistics, only 18
have lower average wages than child

occupations.®

care workers, whose mean wage is

only $ 1 0.25 per hour?
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@ Staff turnover in the infant-
toddler field is typically
higher than average. It
exceeds 28% for child

care workers and program
administrators, compared

to a mean of 24% for all

workforce. No state has fully formed a coordinated,
cross-sector system of professional preparation and
development for practitioners who work with children
from birth to age 8—the full developmental spectrum
of early childhood.’

We must create and sustain an integrated
professional development system that:

*Fully incorporates infant-toddler workforce
preparation and ongoing professional development
based on widely accepted, evidence-based
competencies

*|s aligned with and articulates into college degree
programs

*Includes alternative pathways to credentials

*Connects the various service delivery program types

*Provides appropriate compensation

Federal and state policymakers must support cross-
sector workforce initiatives and invest in comprehensive,
integrated early childhood professional development
systems to ensure that our youngest children and their
families have the opportunity to reach their potential.

@ Rates of depression and trauma in
families have been on the rise. Children
under 3 years have the highest rate

of victimization, with infants and
toddlers accounting for over 7%

of all child maltreatment victims. ¢

Yet an analysis of state child welfare
program improvement plans found that
only | § states identified cross-sector
training on mental health as a major
part of their plans, with only one state
reporting the need for specific training
of child welfare workers.”
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Professional Development: The Policy Context

Historically, our policies and service systems have program to provide competitive grants to states for
not adequately met the needs of the growing early early childhood professional development systems.’
childhood workforce, particularly those professionals Federal support for workforce system-building has also
working with infants and toddlers. The growing emphasis come from funding available to all states through the

at the federal level on a more systemic, integrated Maternal and Child Health Bureau’s Early Childhood
approach to human development and education “from Comprehensive Systems grants and the Administration
cradle to career” holds promise. Labor economists for Children and Families’ grants for State Advisory
have joined forces with child development experts to Councils on Early Childhood Education and Care.'°

drive home the substantial societal benefits of investing ~ Many states have taken up the challenge, designing

in early intervention.® Quality improvement—with a and implementing professional development systems
major focus on workforce development—has ascended  that include access to training opportunities, core
to the national agenda. In 2008, Congress reauthorized competencies and credentials, career pathways, and

the Higher Education Act of 1965 and included a financial incentives.

Who are Infant-Toddler Professionals?

Those who work with infants, toddlers, and
their families span a variety of program and
service settings, professional disciplines, and
roles. An extensive list of cross-sector work
roles has emerged from ZERO TO THREE's
Best Start LA Workforce Development Project
funded by First 5 LA:

* Early care and education

* Early intervention

* Mental health

* Physical health

* Social services/child welfare''

These professionals work in many settings

across sectors, including home- and center-based child care programs, Early Head Start, early intervention, home
visiting programs, health clinics, colleges and universities, and the courts. They serve as educators, social workers,
therapists, nurses, pediatricians, and family support workers. The workforce includes individuals working directly
with young children and their families as well as those working on behalf of children and families in training,
consultation, administrative, and oversight roles. However, much of the existing research that informs workforce
development policy has been limited to a focus on teachers of preschoolers in center-based programs.The infant-
toddler workforce encompasses professionals across a much broader range of services, disciplines, and roles.
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Defining an Early Childhood Professional Development
System That Includes the Infant-Toddler Workforce

The multidisciplinary nature of the infant-toddler
workforce poses unique challenges to system-building.
Cross-sector models of professional development are
still embryonic. One pioneer is ZERO TO THREE’s
Best Start LA Workforce Development Project, which
identifies the core competencies to support providers
(for prenatal through age 3 years) across the five service
sectors and links them to preparation and ongoing
learning.'> Nonetheless, a foundation for building systems
that include infant-toddler practitioners may be found in
the work already underway by organizations and agencies
whose focus is early care and education, including the
National Association for the Education of Young Children
(NAEYC), the National Professional Development
Center on Inclusion (NPDCI), and the National Child
Care Information and Technical Assistance Center."?
Many of the issues facing infant-toddler professionals are
common across the entire early childhood workforce.
NPDCI defines professional development in the
early childhood field as “facilitated teaching and
learning experiences that are designed to support
the acquisition of professional knowledge, skills,
and dispositions, as well as the application of this
knowledge to practice.”'* A cross-sector model that
includes agencies, organizations, higher education,
and families, the NPDCI professional development
framework'* outlines:

* Who is receiving professional development:
The characteristics and contexts of the learners
and the children and families they serve

* What professionals should know and be able
to do: The content, to be learned or acquired,
that is typically defined by professional
competencies, standards, and credentials

* How the information will be conveyed: The
approaches, models, and methods used to support
learning that is highly relevant to practice
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NAEYC defines an integrated early childhood
professional development system as “a comprehensive
system of preparation and ongoing development and
support for all early childhood education professionals
working with and on behalf of young children”

from birth to age 8 and their families.'®* NAEYC

has developed a policy blueprint for state systems

of professional development that highlights four
principles and six policy areas.The four principles for
policymaking are:'”

* Integration

* Quality assurance

* Diversity, inclusion, and access
» Compensation parity

The six essential policy areas to address are:'®

* Professional standards: The content of
professional preparation and ongoing development

» Career pathways: Routes of continuous
progress, which allow practitioners to plot
a professional course that includes increased
qualifications and appropriate compensation

¢ Articulation: The transfer of credentials, courses,
credits, degrees, and performance-based
competencies from one program or institution to
another, ideally without a loss of credits

* Advisory structure: The coordination
mechanism for an integrated early childhood
professional development system

» Data: Workforce and professional development
information collected to inform planning, evaluation,
quality assurance, and accountability

* Financing: The funding that all professional
development systems need in order to operate
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Profiles in Professional Development

Marie is a teacher in Little Gems Early Learning Center, a high-quality child care center. She has an associate’s
degree in early childhood and earns $14,000 per year, which is lower than the federal poverty level of $18,310
for a family of 3.'” She does not have employer-sponsored health insurance or a pension plan. Her two children
qualify for free and reduced lunch at school and for the federal Children’s Health Insurance Program. She loves
her job as a professional with babies, toddlers, and their families and feels she is making a difference in their
lives. She would like to go back to school to get a bachelor’s degree but can’t afford to do it. The center cannot
increase employee wages without raising parent fees. After 5 years there, she is seriously considering changing
careers so she can better support her own family.

Policy Recommendations

Ensure that all those who work with very young children have mastered the body of
“ core knowledge and competencies specifically related to infants and toddlers. The first 3
years of life are a critical time in human development. Early experiences actually mold the architecture
of the brain, building capacity to learn and grow—cognitively, emotionally, and socially. Infants and
toddlers develop primarily through relationships with family members and caregivers in the context
of their communities and cultures. All those who work with very young children need education and
ongoing professional development on relationships with families, cultural competence, infant-toddler
development, and inclusion of children with special needs, including infants and toddlers whose
development is at risk because of socio-economic and environmental conditions. States should expand
and refine their core knowledge and competencies so that they articulate the full range of the needs of
infants and toddlers and the required content and skills of the practitioners—across sectors—who work
with them.

Context

To nurture the skills needed for success later in life, infant-toddler professionals need in-depth knowledge
of all domains of development—social, emotional, intellectual, language, and physical. At least 36

states have developed early care and education core knowledge and competencies, which define the
content and skills that adults working with very young children need to support their development
and learning.”® However, only a few—including Colorado and lllinois—cover the prenatal period. And a
number of states do not identify ages, only making references to infants and toddlers in competencies
for those working with a broader age range.?' Moreover, with the exception of a few states, such as
New Hampshire, California, and Oregon, most states do not include dedicated competency areas

for young children with special needs, and only |7 states have adopted early childhood mental health
competencies. Integrating a broad array of competencies into various professional development
opportunities helps ensure that professionals have a foundation of knowledge and relationship-based
skills to support the development of infants and toddlers.
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Professional development of the infant-toddler workforce should support practitioners
in addressing the ethnic, racial, and linguistic diversity of the families they serve and
prepare them for culturally competent and sensitive practice. Professionals who reflect

families’ cuftures and can speak their home languages foster connections and continuity between the
home and other settings. Institutions of higher education should diversify their faculty; require increased
faculty expertise in working with diverse communities; integrate diversity issues into all coursework;
and offer courses in English as a Second Language (ESL) as well as student practica in diverse settings.
Individuals of diverse racial, ethnic, and linguistic backgrounds should be recruited and supported to
work with infants, toddlers, and their families.

Context

As the racial, ethnic, and linguistic diversity of our nation's youngest children increases, the cultural
competence of the infant-toddler workforce becomes ever more important. Today, children of
immigrants comprise almost a quarter of the |2 million children between birth and age 6 who are
receiving care and education services from adults other than their parents.?> Many organizations across
the spectrum of services that support young children and families have fully embraced the principle
that professionals must respect families’ diverse cultural practices and languages and develop the skills
necessary for working effectively across cultures.”* However, in early care and education, the workforce
is composed predominantly of White women in their late 30s and early 40s.2 A similar ethnic profile
characterizes the faculty of early childhood teacher preparation programs.?® Recent studies of diversity
requirements in bachelor's-level early childhood teacher education programs across the country have
shown that the majority of programs require limited coursework on diversity issues and only 7% require
students to teach in a diverse setting.?’

Individuals of diverse

racial, ethnic, and linguistic
backgrounds should be
recruited and supported to
work with infants, toddlers,

and their families.
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Promote infant-toddler coursework at all levels of higher education institutions;
articulation agreements for the transfer of credits, courses, and degrees; and evidence-
based in-service professional development. Formal preparation of the infant-toddler workforce

occurs in institutions of higher education at the undergraduate, graduate, and—in some specialties—
the postgraduate levels. All degree programs should be encouraged to offer required and elective
coursework and field experiences related to working with infants, toddlers, and their families. States
should foster the development of articulation agreements among higher education institutions, and the
federal government should support research on professional development models and programs—
including mentoring, intensive coaching, and clinical training—that show potential for changing practice.

Context

As we seek better outcomes for young children, higher education and ongoing professional
development for infant-toddler practitioners are the subject of increasing scrutiny. Much of the
available ongoing professional development—dominated by single sessions or workshops—has
been shown to be ineffective.?® The scientific evidence from other workforce sectors is driving early
childhood researchers to explore how professional development is delivered and what it takes to
translate knowledge into better practice. On-site mentoring and coaching, communities of practice
and other forms of workplace support, and more careful attention to the ways adults learn are
among the variables that researchers are examining. The policies and practices of higher education
institutions present other challenges to effective preparation. Associate’s programs, for example, are
more likely than bachelor’s programs to require one course or more in infant-toddler care. Transfer
and articulation of credits to 4-year colleges and universities can be difficult, thwarting students who
begin their preparation in community colleges. Practitioners in the mental health sector often find that,
atthough the clinical specialty of early childhood mental health has existed for 3 decades, few clinical
training programs offer it.

All degree programs
should be encouraged
to offer required and
elective coursework and
field experiences related

to working with infants,

toddlers, and their families.

© 2012 ZERO TO THREE. All rights reserved.




TOWARD A BRIGHT FUTURE FOR OURYOUNGEST CHILDREN

Establish state infant-toddler credentials across service sectors that formally recognize
an individual’s qualifications for working with children under 3 years.These credentials

certify that the holder has specialized knowledge, skills, and professional achievement that serve as a
foundation for high-quality interactions with infants and toddlers.* Infant-toddler credentials should be
aligned with the state’s core knowledge and competencies. States should ensure that credentials are part
of an integrated, sequential professional development system, applicable across a variety of programs and
settings, tied to college credits and degree programs, and embedded within the state’s career pathway.

Context

Although studies indicate that college-level preparation with specialized training results in higher quality
experiences for young children,"'as a society, we are far from agreeing that a college degree is an
appropriate standard in early care and education.”* The credentialing and licensing of professionals,
common practice in other sectors, are still in development in the infant-toddler field. Seventeen states
offer infant-toddler credentials for early care and education providers.** A recent survey of Individuals
with Disabilities Education Act (IDEA) infant and toddler coordinators confirmed that 78% of states
have no early intervention credential.*® Seventeen states have adopted early childhood mental health
competencies for professionals who work with infants and toddlers across sectors, including early
intervention specialists, nurses, child care providers, occupational and physical therapists, speech and
language pathologists, and others.® But state oversight of early childhood mental health is almost
nonexistent, and state infant-toddler credentialing systems—themselves in formation—are a long way
from incorporating mental health competencies.”

The credentialing and
licensing of professionals,
common practice in
other sectors, are still in
development in the infant-

toddler field.
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Implement career pathways to support the continuous development of all those
working with or on behalf of infants and toddlers. States can better support the infant-
toddler workforce by developing career pathways, also known as career lattices or ladders. These
routes offer a mechanism for practitioners to enter at various levels and progress in their profession.®®
By connecting qualifications to roles—and, ideally, to compensation—career pathways provide a
framework for evaluating and tracking long-term opportunities. States should ensure that their
professional development systems include pathways that link increased salaries and benefits to
higher levels of education and experience, offer opportunities to move vertically and horizontally to
other roles, and align with early childhood mental health endorsements.

Context

Although all states are working toward a system of early childhood professional development, career
lattices are not yet universal, and integration of the infant-toddler workforce is still emerging. In the
states that offer an infant-toddler credential for early care and education providers, core knowledge
and competencies are often aligned with career pathways for infant-toddler practitioners.® A 2005
study of the Massachusetts infant-toddler workforce documented the positive correlation between
professional preparation and workforce retention—suggesting that one way to ensure continuity
and consistency of care, critical elements of high-quality services, is to focus on professional
development. Career pathways that reward higher qualifications with increased compensation
provide incentives for professionals to stay in the field and pursue advanced education.

Encourage cross-sector professional development opportunities that bring together
adults working with infants and toddlers from different disciplines and in various
programs to learn from each other. Because services for very young children are provided
through a variety of programs in diverse settings, workforce development must cross all service
sectors. Although each discipline and type of program has its own set of staff qualifications

and delivery systems for professional development, cross-training opportunities can promote

a common understanding among different types of infant-toddler professionals and help them
appreciate each other’s roles and contributions in fostering young children's healthy development.
States should explore and invest in initiatives that promote professional development—including
mentoring, reflective practice, and technical assistance—across all sectors of the infant-toddler
workforce.

Context

Wide disparities exist in levels of professional preparation, ability, and expertise in the early
childhood workforce across programs, from state to state, and across sectors. Multitiered, mixed
delivery systems contribute to an unevenly skilled, changeable workforce at a time in a child’s
life when consistency is crucial to healthy development. Although federal policy regulates early
childhood workforce qualifications in Head Start/Early Head Start, Military Child Care, and
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IDEA Parts B and C, the requirements are not uniform across Early Head Start, child care,

early intervention, home visiting and family support, health, and mental health. No federal
requirements exist for personnel in child care or home visiting programs, leaving states to set
their own minimum standards. In the current landscape, coherent, sequential ongoing professional
development is not universal across sectors, ultimately compromising the effectiveness of the
infant-toddler workforce and improved outcomes for young children and families.

Establish statewide networks of infant-toddler specialists to support the professional
development and practice of those who work directly with very young children. These
networks should be expanded to include all consultants—across disciplines—who support the
development of infants and toddlers, including early intervention staff, early childhood mental health
specialists, and family support and health professionals. States should work to establish networks of
cross-sector specialists—who typically provide mentoring, coaching, training, referrals, and technical

assistance—to support all those who work directly with children under age 3.

Context

Twenty-three states currently have infant-toddler specialist networks to support practitioners in early
care and education. However, most existing statewide networks are restricted to the early care and
education sector, serving child care centers, family child care homes, family, friend, and neighbor care
providers, or Early Head Start. State child care resource and referral networks remain the locus of
infant-toddler consulting work and assume administrative oversight for the largest number of infant-
toddler specialist networks.” Although a majority of states do not have formal infant-toddler specialist
networks, different types of consultants with varying levels of education and experience with infants and
toddlers work in a variety of settings. Although a few states are beginning to form partnerships across
disciplines to build the capacity and coordinate the services of consultants, cross-sector collaboration is
still emerging.*!

States should work to
establish networks of cross-
sector specialists—who
typically provide mentoring,
coaching, training, referrals,
and technical assistance—
to support all those who

work directly with children

under age 3.
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Link the core knowledge and competencies needed by infant-toddler professionals
n with early learning guidelines, quality improvement initiatives, and other

components of a comprehensive early childhood system. Competencies should be
aligned with early learning guidelines, which describe what infants and toddlers are expected to
know and do, as well as with the content of pre-service and in-service professional development.
Infant-toddler provider qualifications and ongoing training should be linked to quality initiatives,
such as quality rating and improvement systems, to encourage increased professional development
among infant-toddler staff in early care and education programs. States should align early learning
guidelines, program standards, core knowledge and competencies, and curriculum for infant-toddler
professionals both vertically, to encompass children of different ages, and horizontally, with other
system components for children in the same age group.

Context

States are at different points along the spectrum of workforce system-building, with significant
variation in horizontal and vertical alignment and integration of components into existing early
childhood systems. In recent years, a growing number of states have begun to create early
learning guidelines for infants and toddlers, which they are incorporating into coursework

and ongoing professional development and embedding in quality rating and improvement
systems.” Even though 31| states and the District of Columbia are implementing quality rating
and improvement systems statewide and others are in development, inclusion of specific quality
indicators for infants and toddlers is far from universal* — leaving those practitioners potentially at
the margins. Moreover, afthough states have made progress in disseminating and providing training
on their early learning guidelines for infants and toddlers, few states have completed evaluations
to assess how effectively they are implemented.*

States are at different
points along the spectrum
of workforce system-
building, with significant
variation in horizontal
and vertical alignment and

integration of components

into existing early
childhood systems.
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Ensure that state-level professional development advisory structures collect cross-sector data
on the infant-toddler workforce to support system-building and evaluate the effectiveness of
investments in professional development. Most states have workgroups, councils, or other collaborative
entities charged with planning and coordination for their early childhood professional development system. It is
crucial that these advisory groups develop guidelines for, and promote the collection and analysis of, workforce
data through registry databases, which track individuals’ credentials and training, and comprehensive workforce
studies that include all sectors of the infant-toddler workforce. States should assess efforts to improve workforce
development to determine their impact on program quality and child outcomes and the efficacy of their replication.

Context

Because of the fragmentation of services for infants and toddlers, available data on children’s early health,
development, education, and welfare is “‘siloed and uncoordinated,” thwarting policymakers' efforts to target
resources.® Although a growing number of states are collecting data, much of the early childhood systems data
is not aligned across funding streams and agencies. In addition, early childhood data systems have historically
collected data at a particular point in time, rather than longitudinally, which would enable policymakers to track
progress over time.* Many of the key components, including data on the infant-toddler workforce across sectors,
are not in place, making it difficult to determine the policies and investments that will produce a skilled and stable
workforce, higher program quality, better access to services, and, ultimately, improved child outcomes.*

Increase investment in systems that support workforce development and appropriate levels
of compensation. With recent federal support for quality improvement in early childhood services, many
states are leveraging funding to enhance systems of professional development, providing incentives for
increased compensation, educational attainment, and retention. Scholarships, loans, and tuition forgiveness
programs assist individuals to cover the costs of higher education. Compensation and retention initiatives link
increases in qualification to higher salaries or bonuses. States should explore opportunities—through their
quality rating and improvement systems and other initiatives—to align financing mechanisms and revenue
sources based on quality standards for programs and practitioners.

Context

Underinvestment in the systems supporting infants and toddlers and their families has long been the norm.
Although recent federal infusions of funding have helped address some of the gaps, the financing remains
insufficient to cover the necessary work. Moreover, much of the workforce system-building has focused on
training, credentialing, and supporting early care and education personnel. States are only just beginning to
address the qualifications and preparation of those who work with infants and toddlers across the different
service sectors. Compensation continues to be a pressing issue for the infant-toddler workforce. In its 2003
survey of the human services workforce—including child welfare and child care—the Annie E. Casey Foundation
identified low compensation as one of the greatest challenges to systems reform.* Professionals with the same
qualifications may receive different salaries and benefits depending on the service sector and setting in which
they work. Among child care providers, wages are strikingly low and benefits limited or nonexistent, making it
difficult to attract well-educated staff and leading to high turnover rates—trends that compromise stability and
put healthy child and family development at risk.
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Profiles in Professional Development

Gabriela works as a home health aide for an elderly woman with dementia, but her dream is to provide respite
care for medically fragile infants. In addition to her strong desire to support infants and families, she knows that
home health care is an up-and-coming field — expected to grow by 50% by 2018*° — and she sees her position as a
stepping stone to a career in nursing. She has begun taking courses in family studies at a local community college,
the foundation, she hopes, for a bachelor’s degree in nursing. But she has been frustrated by her discussions with
college administrators, who tell her that the courses she has taken will not transfer to the nursing program at

the local college. Although she is single and eager to continue her education, she works long hours—including
evenings and weekends. At the lowest end of the pay scale, she makes $7.25 an hour, *® with no reimbursement

for travel time and costs.With such demands on her time and budget, her career goals seem to be slipping away.

Research

High-quality early experiences—whatever the setting—are dependent on the adults who

help provide them. Neuroscience tells us that the earliest years of life are a critical time in development,
one that establishes the foundation for sound mental and physical health, school readiness, and later success in
life.>" Infants and toddlers thrive in the context of secure relationships with caregivers who are skilled, stable,
and responsive to their needs at each stage of development.®? Although very few studies have specifically
addressed the professional development of infant-toddler service providers and its relationship to service
quality across sectors,” there is strong evidence from research on practitioners working with preschoolers that
the quality of early childhood programs and services is linked to the knowledge and skills of the professionals
who staff them.>*

L™
s, B

Infants and toddlers
thrive in the context of
secure relationships with
caregivers who are skilled,
stable, and responsive to
their needs at each stage
of development.
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The professional development of the infant-toddler workforce is critical to promoting healthy
development and later school success. \We know, from research on preschoolers, that the quality of
young children’s early care and education depends on providers who are well-trained, well-compensated, and
attuned to their developmental needs.> Studies have shown that providers with higher levels of education
are more sensitive and nondirective—attitudes linked to higher quality of care for infants and toddlers.>®
Children’s social-emotional well-being, established in their earliest relationships, provides the foundation for
success in school. Children who are able to manage their emotions, form trusting relationships with adults, and
get along with their peers are more likely to be engaged learners.”” Another important element of good care
is the presence of rich language opportunities. Young children cared for by adults with higher levels of formal
education and specialized training in child development have been found to be more sociable, exhibit more
sophisticated use of language, and perform better on cognitive tasks—critical elements of school readiness—
than those cared for by less-qualified adults.>® Some studies have found wages to be more strongly linked to
quality than other characteristics, including adult—child ratios, group size, and levels of provider education and
specialized training® Adequate wages and benefits produce lower turnover, which ideally fosters the kind

of sensitive, responsive, and consistent care associated with children’s positive cognitive, social, and emotional
development.*°

The content, quality, and accessibility of professional development, as well as compensation
for the infant-toddler workforce, remain significant barriers to advancement. Federal and state
programs and policies—especially in the early care and education sector—have different requirements for
professional development, as well as diverse mechanisms and levels of support for training, educating, and
supporting the early childhood workforce.®' Qualifications and preparation vary greatly, with a decline in levels
of formal education reported in recent years among the early care and education workforce at large and low
education levels, in particular, among infant-toddler providers.? A recent national survey found that almost
half of bachelor's programs and a third of associate’s programs in early childhood education did not require
any courses focused on infants and toddlers. Graduate-level teacher preparation programs were less likely

to require an infant-toddler practicum.®®> Academic policies that limit transfer and articulation of credits make

A recent national survey

found that almost half

of bachelor’s programs

and a third of associate’s
programs in early childhood
education did not require
any courses focused on
infants and toddlers.
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it challenging for students to move smoothly and efficiently along their education track. Cost is also a significant
barrier to attaining higher education, especially for family child care and other home-based caregivers, many of
whom are low-income, living below 200% of the federal poverty line.** Finally, compensation remains stubbornly
low, and turnover within the field is rampant.

Researchers are now exploring more deeply the relationship between professional development
and the quality of early childhood settings. Although the early care and education sector; in particular,

has long embraced higher levels of education and specialized training as key determinants of quality, many
questions remain about the specific elements of training that produce higher quality settings and the best
outcomes for children.®® Recent literature reviews and studies have challenged the notion of staff qualifications

as the key to quality. The research has limitations, especially in the range of studies that have considered infant-
toddler professionals, in the comparability of types and content of professional preparation, and in how quality

is defined and measured. Also critical to child outcomes are the content and method of delivery of professional
development (including mentoring, coaching, communities of practice, and technical assistance), an understanding
of child development and the importance of nurturing relationships, the ability to put this knowledge into practice,
and sensitivity to ethnic and linguistic diversity.®® Workforce development research in other sectors offers lessons.
Reflective practice, commonly used in education, counseling, nursing, medicine, and psychology, may hold promise
for application with practitioners working with infants and toddlers.*’” For example, a recent United Kingdom study,
which examined the impact on nurses of a professional development model that included a virtual community of
practice for reflecting on and synthesizing knowledge, found improvement in patient reviews.®®

New models of professional development are emerging that hold promise for improving
provider practice and, ultimately, outcomes for young children. Current research in the early care
and education sector is focusing on more effective models of ongoing professional development—beyond the usual
one-shot workshops—that result in positive adult—child interactions.WestEd's Program for Infant/Toddler Care

has developed in-depth training that focuses on relationship-building between providers and infants and toddlers.’
Research has shown that mentoring and coaching can be effective strategies for easing the transition from pre-
service to in-service work, improving retention, and ultimately increasing overall caregiver and teacher quality.”
Some studies have begun to look at infant-toddler providers who have no college education. A recent study of a
family child care network, in which a coordinator with special
training in infant studies fostered supportive interactions with
Research has shown that providers, found improved quality ratings both in the setting and
in the relationships between children and adults. An ongoing
mentoring and coaching can federal study of 3-week intensive, on-site mentoring in early

be effective strategies for care and education centers, family child care, and unregulated
home-based care has also found improvements in the quality
of provider practice with infants and toddlers. Best Start LA
pre-service to in-service is inaugurating a cross-sector training model, including trainers

easing the transition from

and providers in early care and education, early intervention,
. ) . social services/child welfare, mental health, and physical health.
and UItlmately Increasing The model will be field-tested in two communities, with the goal

overall caregiver and of strengthening capacity to support young children’s healthy

work, improving retention,

teacher quality.

© 2012 ZERO TO THREE. All rights reserved.



TOWARD A BRIGHT FUTURE FOR OURYOUNGEST CHILDREN

Authors: Barbara Gebhard, Assistant Director of Public Policy; Susan Ochshorn,
Consultant and Lynn Jones, Senior Policy Analyst

November 2010; Updated June 2012

About Us

The ZERO TO THREE Policy Center is a nonpartisan, research-based resource for
federal and state policymakers and advocates on the unique developmental needs of
infants and toddlers. To learn more about this topic or about the ZERO TO THREE

Policy Center, please visit our website at www.zerotothree.org/public-policy.

ZERO

\*,THREE

National Center for Infants, Toddlers, and Families

" Barbara Bowman, Suzanne Donovan, and M. Susan Burns,
Eager to Learn: Educating Our Preschoolers. Washington, DC:
National Academy Press, 2001; D.F. Perry, RK. Kaufmann,
and Jane Knitzer, “Building Bridges: Linking Services,
Strategies and Systems for Young Children and Their
Families!” In D.F. Perry, RK. Kaufmann, and Jane Knitzer,

eds., Social and Emotional Health in Early Childhood, 3—11.
Baltimore, MD: Paul H. Brookes Publishing Co., 2007.
2Erica Lurie-Hurvitz, Making the Case for a Comprehensive
Infant and Toddler Policy Agenda. Washington, DC: ZERO TO
THREE, 2009.

* National Association for the Education of Young Children,
Developmentally Appropriate Practice in Early Childhood
Programs Serving Children From Birth Through Age 8 (Position
Statement). Washington, DC: National Association for the
Education of Young Children, 2009.

#U.S. Bureau of Labor Statistics,"National Compensation
Survey: Occupational Wages in the United States, 2008."
U.S. Department of Labor, 2008, www.bls.gov/ncs/
ncswage2008.htm.

° U.S. Bureau of Labor Statistics,“Table |.10: Replacement
Needs, 2008-18." U.S. Department of Labor, 2008,
http://www.bls.gov/emp/ep_table |10.htm

¢ U.S. Department of Health and Human Services,
Administration for Children and Families, Administration
on Children,Youth and Families, Children’s Bureau, Child
Maltreatment 2010. USS. Department of Health and
Human Services, 201 |, http://www.acf.hhs.gov/programs/
cb/pubs/cm 10/cm 1 0.pdf#page=70.

7 Jan McCarthy, Anita Marshall, Marisa Irvine, et al., An
Analysis of Mental Health Issues in States’ Child and Family
Service Reviews and Program Improvement Plans. National
Technical Assistance Center for Children's Mental Health,
Georgetown University Center for Child and Human
Development, 2004, http://gucchd.georgetown.edu/72371.
html.

® Eric |. Knudsen, James J. Heckman, Judy L. Cameron, et al.,
"Economic, Neurobiological and Behavioral Perspectives
on Building America’s Future Workforce.” World Economics
7,n0.4 (2006): 10155-62, http://www.pnas.org/
content/103/27/10155 full; Jack P Shonkoff,"Building a New

Biodevelopmental Framework to Guide the Future of Earl
Childhood Policy”” Child Development 81, no. | (2010):

13 National Child Care Information and Technical Assistance
Center, Early Childhood Professional Development Systems
Toolkit. US. Department of Health and Human Services,
Administration for Children and Families, Child Care
Bureau, 2009, http://nccic.acfhhs.gov/pubs/goodstart/

pd_section2bhtml.
'* National Professional Development Center on Inclusion,

What Do We Mean by Professional Development in the Early
Childhood Field? Frank Porter Graham Child Development
Institute, 2008, http://community.fpg.unc.edu/resources/
articles/NPDCI-ProfessionalDevelopment-03-04-08.pdf/
view.

'* Ibid.

'¢ Sarah LeMoine, Workforce Designs: A Policy Blueprint for
State Early Childhood Professional Development Systems.
National Association for the Education of Young Children,
Division of Policy and Public Affairs, 2008, 5, http:/www.
naeyc.org/files/naeyc/file/policy/ecwsi/Workforce Designs.
pdf.

"7 Ibid.

'® |bid.

1% Sarah Fass, Measuring Poverty in the United States.
National Center for Children in Poverty, 2009,
http://www.nccp.org/publications/pdf/text 876.pdf.

2 National Infant & Toddler Child Care Initiative, Keys

to High-Quality Child Care for Infants and Toddlers: Core
Knowledge and Competencies for Infants and Toddlers. U.S.
Department of Health and Human Services, Office of
Family Assistance, Child Care Bureau, 2010,
http://www.zerotothree.org/public-policy/state-community-

documents/SOC Checklist.pdf; National Association for
the Education of Young Children, Where We Stand...on
Responding to Cultural and Linguistic Diversity. National
Association for the Education of Young Children, 2009,
http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf.
2 Sharon Lynn Kagan, Kristie Kauerz, and Kate Tarrant, The
Early Care and Education Teaching Workforce at the Fulcrum:
An Agenda for Reform. New York: Teachers College Press,
2008.

2 Kelly L. Maxwell, Chih-Ing Lim, and Diane L. Early, Early
Childhood Teacher Preparation Programs in the United States:
National Report. Chapel Hill, NC:The University of North
Carolina, Frank Porter Graham Child Development
Institute, 2006.

?Jerlean Daniel and Susan Friedman,‘Taking the Next
Step: Preparing Teachers to Work With Culturally and
Linguistically Diverse Children.” Beyond the Journal:Young
Children on the Web, November 2005,
http://www.naeyc.org/yc/pastissues/2005/november:

%8 Dean.L. Fixsen, Sandra F. Naoom, Karen A. Blasé, et al.,
Implementation Research:A Synthesis of the Literature. Tampa,
FL: University of South Florida, Louis de la Parte Florida
Mental Health Institute, 2005, http://ctndisseminationlibrary.
org/PDF/nirnmonograph.pdf.

» Susan Ochshorn, Forging a New Framework for
Professional Development: A Report on “The Science of
Professional Development in Early Care and Education: A
National Summit” Washington, DC: ZERO TO THREE, 201 |,
http://www.zerotothree.org/about-us/areas-of-expertise/
training-and-professional-development/training-and-

policy/nitcci/core-knowledge-and-competencies-for-infants-

professional.html.

and-toddlers.pdf
2! Ibid.

22 Deborah Weatherston and Jon Korfmacher, e-mail
messages to Barbara Gebhard, August 4, 2010. States with
early childhood mental health competencies are AK, AZ,
CA, CO,CT ID, IL, IN, KS, MI, MN, NM, OK, TX,VA VT, and
WI.

2 National Association for the Education of Young
Children, Quality Benchmark for Cultural Competence Tool.
National Association for the Education of Young Children,
2009, http//wwwi.naeyc.org/files/naeyc/file/policy/state/
OBCC Toolpdf.

357-367, http://onlinelibrary.wiley.com/doi/10.1 | | 1/j.1467-
8624.2009.01399 x/full.

2 U.S. Congress, House, Higher Education Opportunity Act of
2008. 110th Cong, 2nd sess., H.R. 4137, www.govtrack.us.

1 National Center for Children in Poverty, State of the

States’ ECCS Initiatives. New York: Columbia University, 2007.

' ZERO TO THREE, Best Start LA Workforce Development
Project: Field-Test of Learning and Training Approaches: BSLA
Community #1 Implementation and Evaluation and Data
Collection Plan. Los Angeles, CA: ZERO TO THREE, 2010.
2 Ibid.

© 2012 ZERO TO THREE. All rights reserved.

# Center for Law and Social Policy and ZERO TO
THREE, Charting Progress for Babies in Child Care. Center
for Law and Social Policy and ZERO TO THREE, 2008,
http://www.clasp.org/admin/site/babies/publications/files/
cp_framework sum jan2010.pdf: National Center for.
Cultural Competence, Planning for Cultural and Linguistic
Competence in Systems of Care...for Children and Youth
With Social-Emotional and Behavioral Disorders and
Their Families. National Center for Cultural Competence
Georgetown University Center for Child and Human

Development, 2004, http://nccc.georgetown.edu/

** Diane Early and Pamela J.Winton, “Preparing the
Workforce: Early Childhood Teacher Preparation at 2- and
4-Year Institutions of Higher Education.” Early Childhood
Research Quarterly 16,no.3 (2001): 285-306.

*! Jon Korfmacher and Aimee Hilado, Creating a Workforce
in Early Childhood Mental Health: Defining the Competent
Specialist. Chicago, IL: Erikson Institute, 2008, www.erikson.
edu/downloads/cmsFile.ashx?VersionlD=35 | 6&Propert:
D=78.

32 States with infant-toddler credentials, as of June 2012,
are CO, CT, DE, IL, MA, ME, NC, NJ, NM, NY, OH, OR, SC,
SD, WA, W[, and WY.

*3 Daniel Bellm and Marcy Whitebook, Roots of Decline:
How Government Policy Has De-Educated Teachers of Young
Children. Berkeley, CA: Center for the Study of Child Care
Employment, 2006, |7, http://www.plan4preschool.org/
documents/roots-decline.pdf.

3* States with infant-toddler credentials, as of June 2012,
are CO, CT, DE, IL, MA, ME, NC, NJ, NM, NY, OH, OR, SC,
SD, WA, W[, and WY.

¥ Infant & Toddler Coordinators Association,
Comprehensive System of Personnel Development and Service
Coordination. Infant & Toddlers Coordinators Association,



http://www.zerotothree.org/public-policy
www.bls.gov/ncs/ncswage2008.htm
www.bls.gov/ncs/ncswage2008.htm
http://www.bls.gov/emp/ep_table_110.htm
http://www.acf.hhs.gov/programs/cb/pubs/cm10/cm10.pdf#page=70
http://www.acf.hhs.gov/programs/cb/pubs/cm10/cm10.pdf#page=70
http://gucchd.georgetown.edu/72371.html
http://gucchd.georgetown.edu/72371.html
http://www.pnas.org/content/103/27/10155.full; Jack P. Shonkoff, �Building a New Biodevelopmental Framework to Guide the Future of Early Childhood Policy.� Child Development 81, no. 1 (2010): 357�367, http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2009.01399.x/full
http://www.pnas.org/content/103/27/10155.full; Jack P. Shonkoff, �Building a New Biodevelopmental Framework to Guide the Future of Early Childhood Policy.� Child Development 81, no. 1 (2010): 357�367, http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2009.01399.x/full
http://www.pnas.org/content/103/27/10155.full; Jack P. Shonkoff, �Building a New Biodevelopmental Framework to Guide the Future of Early Childhood Policy.� Child Development 81, no. 1 (2010): 357�367, http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2009.01399.x/full
http://www.pnas.org/content/103/27/10155.full; Jack P. Shonkoff, �Building a New Biodevelopmental Framework to Guide the Future of Early Childhood Policy.� Child Development 81, no. 1 (2010): 357�367, http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2009.01399.x/full
http://www.pnas.org/content/103/27/10155.full; Jack P. Shonkoff, �Building a New Biodevelopmental Framework to Guide the Future of Early Childhood Policy.� Child Development 81, no. 1 (2010): 357�367, http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2009.01399.x/full
http://www.pnas.org/content/103/27/10155.full; Jack P. Shonkoff, �Building a New Biodevelopmental Framework to Guide the Future of Early Childhood Policy.� Child Development 81, no. 1 (2010): 357�367, http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2009.01399.x/full
www.govtrack.us
http://nccic.acf.hhs.gov/pubs/goodstart/pd_section2b.html
http://nccic.acf.hhs.gov/pubs/goodstart/pd_section2b.html
http://community.fpg.unc.edu/resources/articles/NPDCI-ProfessionalDevelopment-03-04-08.pdf/view
http://community.fpg.unc.edu/resources/articles/NPDCI-ProfessionalDevelopment-03-04-08.pdf/view
http://community.fpg.unc.edu/resources/articles/NPDCI-ProfessionalDevelopment-03-04-08.pdf/view
http://www.naeyc.org/files/naeyc/file/policy/ecwsi/Workforce_Designs.pdf
http://www.naeyc.org/files/naeyc/file/policy/ecwsi/Workforce_Designs.pdf
http://www.naeyc.org/files/naeyc/file/policy/ecwsi/Workforce_Designs.pdf
http://www.nccp.org/publications/pdf/text_876.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/core-knowledge-and-competencies-for-infants-and-toddlers.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/core-knowledge-and-competencies-for-infants-and-toddlers.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/core-knowledge-and-competencies-for-infants-and-toddlers.pdf
http://www.naeyc.org/files/naeyc/file/policy/state/QBCC_Tool.pdf
http://www.naeyc.org/files/naeyc/file/policy/state/QBCC_Tool.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.clasp.org/admin/site/babies/publications/files/cp_framework_sum_jan2010.pdf; National Center for Cultural Competence, Planning for Cultural and Linguistic Competence in Systems of Care�for Children and Youth With Social-Emotional and Behavioral Disorders and Their Families. National Center for Cultural Competence, Georgetown University Center for Child and Human Development, 2004, http://nccc.georgetown.edu/documents/SOC_Checklist.pdf; National Association for the Education of Young Children, Where We Stand�on Responding to Cultural and Linguistic Diversity. National Association for the Education of Young Children, 2009, http://www.naeyc.org/files/naeyc/file/positions/diversity.pdf
http://www.naeyc.org/yc/pastissues/2005/november
http://ctndisseminationlibrary.org/PDF/nirnmonograph.pdf
http://ctndisseminationlibrary.org/PDF/nirnmonograph.pdf
http://www.zerotothree.org/about-us/areas-of-expertise/training-and-professional-development/training-and-professional.html
http://www.zerotothree.org/about-us/areas-of-expertise/training-and-professional-development/training-and-professional.html
http://www.zerotothree.org/about-us/areas-of-expertise/training-and-professional-development/training-and-professional.html
www.erikson.edu/downloads/cmsFile.ashx?VersionID=3516&PropertyID=78
www.erikson.edu/downloads/cmsFile.ashx?VersionID=3516&PropertyID=78
www.erikson.edu/downloads/cmsFile.ashx?VersionID=3516&PropertyID=78
http://www.plan4preschool.org/documents/roots-decline.pdf
http://www.plan4preschool.org/documents/roots-decline.pdf

TOWARD A BRIGHT FUTURE FOR OURYOUNGEST CHILDREN

2009, http://www.ideainfanttoddler.org/pdf/CSPD_Report.
pdf.

3¢ Deborah Weatherston and Jon Korfmacher, e-mail
messages to Barbara Gebhard, August 4, 2010. States with
early childhood mental health competencies are AK,AZ, CA,
CO, CT D, IL, IN, KS, MI, MN, NM, OK, TX,VA VT, and WI.

* Taniesha A.Woods, Sheila Smith, and Janice Cooper,
Promoting the Social-Emotional Wellbeing of Infants and
Toddlers in Early Intervention Programs: Promising Strategies
in Four Communities. New York, NY: National Center for
Children in Poverty, 2010, http:/nccp.org/publications/pdf/
text 946.pdf.

%% National Child Care Information and Technical Assistance
Center, Early Childhood Professional Development Systems
Toolkit.

** National Infant & Toddler Child Care Initiative, Keys to
High-Quality Child Care for Infants and Toddlers.

4 National Infant & Toddler Child Care Initiative, Infant-
Toddler Specialist Networks Fact Sheet. U.S. Department of
Health and Human Services, Administration for Children
and Families, Child Care Bureau, 2010, http:/www.
zerotothree.org/public-policy/state-community-policy/
nitcci/infant-toddler-specialist-network.pdf

4 National Infant & Toddler Child Care Initiative,
Professional Development for the Infant/Toddler Early Care
and Education Workforce. U.S. Department of Health and
Human Services, Administration for Children and Families,
Child Care Bureau, 2010, http://www.zerotothree.org/
public-policy/state-community-policy/nitcci/professional-
development-for-the-infant-toddlerworkforce.pdf

* Barbara Gebhard, States' Use of Early Learning Guidelines
for Infants and Toddlers. Washington, DC, ZERO TO THREE,
2010, http//www.zerotothree.org/elgimplement.

* Gerry Cobb, e-mail message to Barbara Gebhard, June
26,2012. States with statewide QRIS, as of May 2012, are
AR,AZ,CO,DC, DE GA, A ID, IL, IN, KS, KY, LA, MA, MD,
ME, MI, MN, MS, MT, NC, NH, NM, OH, OK, OR, PA, RI, TN,
VT, WA, and WI.

* Gebhard, States’ Use of Early Learning Guidelines for
Infants and Toddlers.

* The Early Childhood Data Collaborative, Building and
Using Coordinated State Early Care and Education Data
Systems:A Framework for State Policymakers. The Early
Childhood Data Collaborative, 2010, 2, http://www.
dataqualitycampaign.org/files/ DOC%20ECDC2%20
WhitePaper9620FINAL%20online.pdf.

% The Early Childhood Data Collaborative, Getting
Started: 10 Fundamentals of Coordinated State Early Care
and Education Data Systems. The Early Childhood Data
Collaborative, 2010, http://www.dataqualitycampaign.org/
files/DOCX%20ECDC%20brochure%620FINAL%200nline.
pdf.

Y The Early Childhood Data Collaborative, Building and
Using Coordinated State Early Care and Education Data
Systems:A Framework for State Policymakers.

% The Annie E. Casey Foundation, The Unsolved Challenge

of System Reform:The Condition of the Frontline Human
Services Workforce. The Annie E. Casey Foundation, 2003,
http://www.aecf.org/upload/publicationfiles/the2%20

unsolved%20challenge.pdf.
#US. Bureau of Labor Statistics,“Occupational Outlook

Handbook 2010-1 | Edition." U.S. Department of Labor,
2010, http//www.bls.gov/oco/ocos326.htm#earnings.

% Ibid.

°' National Research Council and Institute of Medicine,
From Neurons to Neighborhoods: The Science of Early
Childhood Development. Jack Shonkoff and Deborah

A. Phillips, eds. Washington, DC: National Academy

Press, 2000, http://www.naeyc.org/resources/research/
fromNeurons.

2 Ibid.

% ZERO TO THREE, Best Start LA Workforce Development
Project: Field-Test of Learning and Training Approaches: BSLA
Community #1 Implementation and Evaluation and Data
Collection Plan.

5 Kathryn Tout, Martha Zaslow, and Daniel Berry,
“Quality and Qualifications: Links Between Professional
Development and Quality in Early Care and Education
Settings.’ In Inez Martinez-Beck and Martha Zaslow,

eds., Critical Issues in Early Childhood Education, 77—110.
Baltimore, MD: Paul H. Brookes Publishing Co., 2006.

% Center on the Developing Child at Harvard University,
A Science-Based Framework for Early Childhood Policy: Using
Evidence to Improve Outcomes in Learning, Behavior & Health
for Vulnerable Children. Center on the Developing Child,
2008, www.developingchild.harvard.edu.

¢ NICHD Early Child Care Research Network,
“"Characteristics of Infant Child Care: Factors Contributing
to Positive Caregiving.” Early Childhood Research Quarterly
I'1,no.3 (1996): 269-306; Carollee Howes,"‘Children’s
Experience in Center-Based Child Care as a Function of
Teacher Background and Adult/Child Ratio.” Merrill-Palmer
Quarterly 43, no. 3 (1997): 404-425,
http://findarticles.com/p/articles/mi ga3749/is 199707/
ai_n8782959/tag=content;coll.

" Woods, Smith, and Cooper, Promoting the Social-
Emotional Wellbeing of Infants and Toddlers in Early
Intervention Programs.

8 Bowman, Donovan, and Burns, Eager to Learn.

% Deborah Phillips, Debra Mekos, Sandra Scarr; et al,,
“"Within and Beyond the Classroom Door: Assessing
Quality in Child Care Centers!” Early Childhood Research
Quarterly 15, no. 4 (2000):475-496.

© Margaret Bridges and Jennifer Carlat, Training and
Retaining Early Care and Education Staff, Bay Area Child-Care
Retention Incentive Programs: Evaluation. Policy Analysis for
California Education, 2003, http://pace.berkeley.edu.

¢! Sharon Lynn Kagan, Kristie Kauerz, and Kate Tarrant,
The Early Care and Education Workforce at the Fulcrum:
An Agenda for Reform. New York:Teachers College Press,
2008, 7.

2 Whitebook and Bellm, Roots of Decline; Nancy L.

Marshall, Julie Dennehy, Elizabeth Starr, et al., Preparing

the Early Education and Care Workforce: The Capacity of

Massachusetts’ Institutions of Higher Education. Wellesley

Centers for Research on Women, 2005, http//www.

wewonline.org/proj/earlycare/capacityexecsum.pdf.

¢ Maxwell, Lim, and Early, Early Childhood Teacher

Preparation Programs in the United States.

" Whitebook and Bellm, Roots of Decline.

¢ Marisa Bueno, Linda Darling-Hammond, and Danielle

Gonzales, A Matter of Degrees: Preparing Teachers for the

Pre-K Classroom.The Pew Center on the States, 2010,

http://www.preknow.org/documents/teacherqualit

march2010.pdf.

¢ Marcy Whitebook, Early Education Quality: Higher Teacher

Quadlifications for Better Learning Environments—A Review of

the Literature. Berkeley, CA: Center for the Study of Child

Care Employment, 2003, http//www.irle.berkeley.edu/

cscce/wp-content/uploads/2003/01/Early Ed Quality.pdf;

Andrew J. Mashburn, Robert C. Pianta, Bridget K. Hamre,

et al, "Measures of Classroom Quality in Prekindergarten

and Children's Development of Academic, Language,

and Social Skills.” Child Development 79, no. 3 (2008):

732-749, httpi//onlinelibrarywiley.com/doi/ 1 0.1 | | 1/].1467-

8624.2008.01 | 54.x/abstract.

¢ Nancy L. Seibel, Donna Britt, Linda Gillespie,

et al., Preventing Child Abuse and Neglect: Parent-

Provider Partnerships in Child Care. Washington, DC:

ZERO TO THREE, 2006, https:/secure2.convio.

net/zttcfn/site/Ecommerce/| 18235623 1?VIEW.

PRODUCT=true&product id=2442&store id=1121.

¢ Debbie Tolson, Jo Booth, and Andrew Lowndes,

“Achieving Evidence-Based Nursing Practice: Impact of

the Caledonian Development Model.” Journal of Nursing

Management 16 (2008): 682-691.

& Program for Infant/Toddler Care, PITC's Six Program

Policies. Program for Infant/Toddler Care, n.d., www.pitc.org/

pub/pitc_docs/1382x-r=disp.

70 Carolyn Evertson and Margaret Smithey, “Mentoring

Effects on Protégés’ Classroom Practice: An Experimental

Field Study." Journal of Educational Research 93, no. 5 (2000):

294-304, http://www.eric.ed.gov/ERICWebPortal/search/

detailminijsp? nfpb=true& &ERICExtSearch SearchValue
0=EJ607400&ERICExtSearch SearchType 0=no&accno

=EJ607400.

7! Juliet Bromer;, Martha Van Haitsma, Kelly Daley, et al,,

Staffed Support Networks and Quality in Family Child Care:

Findings from the Family Child Care Network Impact Study.

Erickson Institute, 2009, http:/erikson.edu/downloads/

cmsFile.ashx?VersionlD=437 | &PropertylD=78.

72 Sharon L. Ramey and Craig Ramey, “Training Models

to Improve the Quality of Family-Based Early Care and

Education!” Presentation, National Association for the

Education of Young Children Conference, 2007.

73 Leticia Lara, e-mail message to Barbara Gebhard, August

4,2010.

This paper is dedicated to the memory of our colleague and friend, Lynn Jones.

Design: Metze Publication Design

Photo Credits: Page 2 — © Jo Unruh; Page 5 — Debbie Rappaport; Page 6 — Jo Unruh; Page 7 —iStockphoto/Tom Vevslek;
Page 9 — Kiwi Street Studios; Page 10 — Jupiterimages/Comstock; Page 12 — Nicole Bellamy; Page 13 — Getty Images/LWA/Dann Tardif

Models in images are for illustrative purposes only.

© 2012 ZERO TO THREE. All rights reserved.



http://www.ideainfanttoddler.org/pdf/CSPD_Report.pdf
http://www.ideainfanttoddler.org/pdf/CSPD_Report.pdf
http://nccp.org/publications/pdf/text_946.pdf
http://nccp.org/publications/pdf/text_946.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/infant-toddler-specialist-network.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/infant-toddler-specialist-network.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/infant-toddler-specialist-network.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/professional-development-for-the-infant-toddler-workforce.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/professional-development-for-the-infant-toddler-workforce.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/professional-development-for-the-infant-toddler-workforce.pdf
http://www.zerotothree.org/public-policy/state-community-policy/nitcci/professional-development-for-the-infant-toddler-workforce.pdf
http://www.zerotothree.org/elgimplement
http://www.dataqualitycampaign.org/files/DQC%20ECDC%20WhitePaper%20FINAL%20online.pdf.
http://www.dataqualitycampaign.org/files/DQC%20ECDC%20WhitePaper%20FINAL%20online.pdf.
http://www.dataqualitycampaign.org/files/DQC%20ECDC%20WhitePaper%20FINAL%20online.pdf.
http://www.dataqualitycampaign.org/files/DQC%20ECDC%20brochure%20FINAL%20online.pdf.
http://www.dataqualitycampaign.org/files/DQC%20ECDC%20brochure%20FINAL%20online.pdf.
http://www.dataqualitycampaign.org/files/DQC%20ECDC%20brochure%20FINAL%20online.pdf.
http://www.aecf.org/upload/publicationfiles/the%20unsolved%20challenge.pdf
http://www.aecf.org/upload/publicationfiles/the%20unsolved%20challenge.pdf
http://www.bls.gov/oco/ocos326.htm#earnings
http://www.naeyc.org/resources/research/fromNeurons
http://www.naeyc.org/resources/research/fromNeurons
www.developingchild.harvard.edu
http://findarticles.com/p/articles/mi_qa3749/is_199707/ai_n8782959/?tag=content;col1
http://findarticles.com/p/articles/mi_qa3749/is_199707/ai_n8782959/?tag=content;col1
http://pace.berkeley.edu
http://www.wcwonline.org/proj/earlycare/capacityexecsum.pdf
http://www.wcwonline.org/proj/earlycare/capacityexecsum.pdf
http://www.preknow.org/documents/teacherquality_march2010.pdf
http://www.preknow.org/documents/teacherquality_march2010.pdf
http://www.irle.berkeley.edu/cscce/wp-content/uploads/2003/01/Early_Ed_Quality.pdf
http://www.irle.berkeley.edu/cscce/wp-content/uploads/2003/01/Early_Ed_Quality.pdf
http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2008.01154.x/abstract
http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2008.01154.x/abstract
https://secure2.convio.net/zttcfn/site/Ecommerce/1182356231?VIEW_PRODUCT=true&product_id=2442&store_id=1121
https://secure2.convio.net/zttcfn/site/Ecommerce/1182356231?VIEW_PRODUCT=true&product_id=2442&store_id=1121
https://secure2.convio.net/zttcfn/site/Ecommerce/1182356231?VIEW_PRODUCT=true&product_id=2442&store_id=1121
www.pitc.org/pub/pitc_docs/138?x-r=disp
www.pitc.org/pub/pitc_docs/138?x-r=disp
http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ607400&ERICExtSearch_SearchType_0=no&accno=EJ607400
http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ607400&ERICExtSearch_SearchType_0=no&accno=EJ607400
http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ607400&ERICExtSearch_SearchType_0=no&accno=EJ607400
http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ607400&ERICExtSearch_SearchType_0=no&accno=EJ607400
http://erikson.edu/downloads/cmsFile.ashx?VersionID=4371&PropertyID=78
http://erikson.edu/downloads/cmsFile.ashx?VersionID=4371&PropertyID=78

